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Foreword
‘Philosophy of Education’ is the outcome of a Ph.D. thesis which was awarded the degree of
Doctorate of Philosophy Ph.D. by University of Mumbai to the author Dr. Suchitra Naik presently an
in-charge Principal of our K.G. Joshi College of Arts and N.G. Bedekar College of Commerce. The thesis
has been split into two books, viz., ‘Philosophy of Education’ and ‘Creative and Innovative Education
Models’. The core inputs concerning Philosophy of Education are spread over five broad areas, viz.,
Philosophy of Education, Kaleidoscopic View of Education – From the Lens of Isms, An Overview of
Indian Education with Special Reference to Modern Era, Successive Commissions and Committees of
Education in India – Post-Independence and Towards a Pragmatic Education Policy which includes,
inter alia, peace education, lifelong learning (continuing education and moral empowerment) finally
focussing towards quality education and world class institutions. The author stresses the need for
ceaseless, rapid, renewal of knowledge to be ahead of change. Thus, the said five areas are preceded
and succeeded by an illuminating prolegomena and epilogus respectively.
The author has done well in analysing the broad areas, identified, by addressing important
issues of what and why of Philosophy of Education along with the interface of different ‘isms’ with
education, a point used later, to evolve a pragmatic rather than an Utopian concept of education.
Further, the book provides an overview of Indian education with special reference to the modern era
as well as the findings of successive commissions and committees in education since the
Dr. S. Radhakrishnan Committee, 1948. Based on these inputs, the deployment of research
methodology and scientific methods in philosophy is focussed to evolve a pragmatic education policy.
Dr. Naik has done well in using a creative interpretative paradigm of philosophy, which stands
apart in the realm of philosophical research. It not only bridges the research gap, but also brings
philosophy back, from ivory abstractions to life and roots of live processes in the field of education.
The author pursues the path of philosophical method which includes ‘Analysis’, ‘Critique’ and
‘Speculation’ with its inevitable outcomes namely reconstruction of aims, methods and Philosophy
of Education to enable and empower learned citizens, of all ages, to enact effectively and efficiently to
contribute to the progress of mankind.
A redeeming feature of the book is the capture of different isms along with their prowess to
contribute to the facilitation learning of different qualities and values for imbibing. Various
combinations of the aforesaid qualities and values are matched with the attributes highlighted for an
effective education policy as desired by the National Policy on Education, 2016. Given this mix and
match of isms and their role in contributing to different values and given the requirements of
education in India, an education policy is evolved, in the last chapter, keeping in mind three different
but related outcomes, viz., lifelong learning, employability and the emergence of role models, viz.,
Pradnyavant - visionary, noble and wise leaders. As a conceptual frame of philosophy of education,
the author has done extremely well and studied the theme of her research in-depth showing incisive
analysis and acumen.
However, it is my firm belief that no philosophy of education can really help to improve
education unless it is focussed, offering committed attention, towards certain sharp objectives like

restoring credibility, improving quality of education and making the facilitation learning process
value-centric. The inputs given to learners have to result in outcomes which finally manifest in terms
of observable change in the overall personality of learners over a period of time. I must say that, in all
fairness to learners and teachers, the outcomes of education depend upon what precedes and follows
formal education. The lessons of life start at home that is to say parental upbringing regarding
traditional, social, cultural, behavioural and other values like moral uprightness (rectitude and
righteousness) transmitted to children and youth by all stakeholders. Thus, family, society, peers,
superiors, other icons, and of course teachers, play a very important role, all as role models, in
shaping the mind sets of learners. If beneficial outcomes of such transmission of values are not seen,
then education is a mere mechanical loading of information and leads to mundane standardisation
and mechanisation of the learning process.
As a result, the entire education process, along with family upbringing and social interactions,
tends to be rather inferior and bereft of utility. It does not help to produce better, wiser, noble,
patriotic, honest, dedicated, committed and character-driven citizens. In such a situation, education is
a rather trivial exercise and leads to stifling of mutual human considerations apart from destroying
the ethical culture through excessive competitive attitude in lieu of a humane approach. The
outcomes are skewed pro-tanto.
Philosophy may help to crystallise human thought process but ideas ‘in vacuo’ or wishful
dreams cannot translate learning interaction processes or domestic and social upbringing into a
functional education policy. The values expected to be imbibed, by learners, namely sense of
responsibility for fellowmen, role differentials as an individual and as a member of society, justice,
integrity, good judgement and the art of living well have all to be seen in social, civil, family and
professional behaviour of learners. This confirms the ability to make balanced, matured, informed,
wise and better decisions to progress mankind and also bears eloquent testimony to the credibility,
quality and functionality of education.
An education policy should be based on the truth as it exists rather than on a philosophy which
preaches ‘an unrealisable utopia’ impossible to attain implausible to imbibe.
I compliment, Dr. Suchitra Naik on her efforts in converting her Ph.D. thesis into a published
work. I hope she will continue with her study of Philosophy of Education and related areas to
contribute to the progress of our prestigious Arts and Commerce College of VPM (Thane) and, of
course, other all other VPM’s (GOI), prestigious in their own right.
I see in her study a potential for her knowledge and thought processes to contribute to society
at large in the field of education, so that the end purpose of education, that is progress of humankind,
is really possible by facilitating the right set of values, competencies and attitudes in learners. I hope
this book will be received very well in the market and further that it is only a forerunner of Dr. Naik’s
academic accomplishments. Her ‘magnum opus’ is yet to come and that will bring pride and glory to
VPM’s GOI in particular and the entire fraternity of education in general. I wish Dr. Suchitra Naik all
the very best in all her endeavours.

- Dr. Vijay V. Bedekar
Chairman
Vidya Prasarak Mandal,
Thane

About Dr. Vijay V. Bedekar

Dr. Vijay V. Bedekar, a practising Gynaecologist and General Physician for the last forty
years in Thane and Chairman, Vidya Prasarak Mandal, Thane (Estd. 1935) is connected with a
number of institutions and organisations in various capacities all over the world. He is also a
friend of organisations in the UK which include British Museum and fellow of the Linnean
Society of London and Royal Asiatic Society London. Dr. Bedekar has participated in several
national and international conferences and seminars on medicine, sanskrit and history and
other areas encompassing his diverse interest. As a Chairman of VPM’s Group of Institutions
(GOI), he is at the helm of affairs of eighteen learning centres spread over three campuses – two
in Thane and one in Velneshwar, Ratnagiri, Maharashtra. Under his stewardship, the two schools
(English and Marathi) A.K. Joshi English Medium School and Dr. Bedekar Vidya Mandir and other
institutions, viz., the Arts and Commerce, Science, Law colleges, a Polytechnic and a Management
Institute all in Thane along with an Engineering College at Velneshwar have made great strides
and occupy a place of pride and honour in the academic world with their alumni spread across
the globe occupying important positions. In addition, the other learning centres of VPM’s GOI,
which offer parallel, lateral, adjunct value adding, values and students’ centric courses, are also
held in high esteem. The VPM’s GOI which enjoys a student strength of more than 16,000
students has several noteworthy accomplishments, achievements and accolades to its credit and
all its verticals look forward, to sustain, on a continuous basis, all-round excellence and offer
state-of-the-art know-how to society at large.

Preface
A researcher’s choice of a topic is often guided by her/his personal disposition and academic
conditioning. Selecting a topic for investigation is not a detached process. It is not the act of sheer
intellectual, dispassionate, exercise, but rather it is a result of personal sensitivity, passion and
conviction. The myth of so-called value free selection of research topic has been disputed by social
scientists long ago. It is now acknowledged that a researcher chooses to probe an area because
she/he has a predisposition which draws her/him towards a particular area of investigation. As such,
choosing a topic for research definitely has a subjective dimension. This subjective dimension is to be
considered positively and this subjectivity precisely initiates raw curiosity about a particular topic.
In recent times, I have been experiencing many challenges as a teacher and counsellor in the
formal set-up of degree college. As a teacher, I could feel a general apathy of students and parents
towards education. i could sense many problems surfacing time and again with haunting regularity.
The news about corruption, moral turpitude at every level in education upset me as a teacher. An
overall view of Indian education gave me the feeling that, ‘Education’ is converted into formal
money-making industry, creating perverted market mentality. On this background, I coventured in
search of different education models and philosophies.
A kind of thought journey was undertaken by me, to understand the saga of Indian education in
the paradigm of philosophy of education. Conceptual analysis of key constructs like education, aims,
methods, etc. is done with the intention to interpret present ‘educational experience’ and existing
National Policy on Education (NPE). How the present NPE is evolved is considered through
speculations on different philosophies and exciting trajectory of modern Indian education through
study of different commissions and reports. The thought journey has culminated into speculations
about how national education should be today and why it should be that way.
During my Ph.D. Work, two education institutions were studied:
1. Ramakrishna Mission – Rural Health and Welfare Centre, Village Sakwar
2. Ekalavya Bal Shikshan and Aarogya Nyasa, Pune
The back drop of this empirical study helped me in the construction of a new philosophy of
education and the trajectory continues…...... The present book is based on the work which
I accomplished as my research (Ph.D.) project. It proved to be a very different and fruitful journey.
I felt, the insights derived are definitely worth sharing with intelligentia and the public at large, hence
this book. Thus, the trajectory continues. I have maintained, as far as possible, an informal
communication style and used the expressions we and ‘us’ to mean mutual exploration of the theme
on hand.

I am deeply indebted to many people who have inspired and helped me in conducting this
research. First and foremost, I would like to thank Dr. Vijay Bedekar, Chairman, Vidya Prasarak
Mandal, Thane for his constant guidance and encouragement, and of course, for writing an
encouraging Foreword to this book. I am indeed indebted to him for his invaluable comments,
guidance and expectations from me for the future. I consider it to be my duty and privilege to express
gratitude towards my learned guide, Dr. Principal (Mrs.) Shakuntala A. Singh. I would like to put on
record my deepest appreciation to my senior friend and philosopher, Dr. Padmini Murti. I feel obliged
towards Dr. Pradeep Karnik, an Prof. M.M. Sayanekar and Dr. A.B. Dhopeshwarkar for their kind
support.
I extend my heartfelt gratitude towards my family and friends for their genuine support. I do
appreciate their patience and silent contribution towards the accomplishment of this work.
I bow before Almighty God, for benediction and sustaining in me the research spirit and good
health which is the pre-requisite of any such project.
I humbly submit my book to the benefit of ‘Education’ and Human Development.
Amen!!!!!

- Dr. Suchitra Ashish Naik

Prologomena
Education is a medium for life long learning of an array of attributes to be imbibed by ‘learners’,
viz., aptitude, skills knowledge, awareness, values and last but not least, a pro-active, positive attitude.
However, education is incomplete without due exposure to the exploration of culture, character and
other related dimensions of personality, viz., moral uprightness like dharma, defined as rectitude and
righteousness. The missing facet of modern education is the lack of a humane approach to life and the
consequent, adverse, human interpersonal dynamics bereft of mutual, human and humane concern
and the much required camaraderie.
To quote Einstein, who had visualised this as early as ‘1953’ “I believe, indeed, that
overemphasis on the purely intellectual attitude, often directed solely to the practical and
factual, in our education, has led directly to the impairment of ethical values. I am not thinking
so much of the dangers with which technical progress has directly confronted mankind, as of the
stifling of mutual human considerations by a "matter-of-fact" habit of thought which has come
to lie like a killing frost upon human relations. Without ‘ethical culture’, there is no salvation for
humanity.” Again, as Einstein said “an exaggerated competitive attitude is inculcated into the
student, who is trained to worship acquisitive success as a preparation for his future career.”
Education is a ‘great leveller’ – social, economic and political, and hence value orientation is
‘an over-arching and comprehensive area that needs conscious integration with general
education at each stage’ (NPE, 2016 - 1.3.3). Hence, the philosophy of education, and the
concomitant education model, should foster an atmosphere that ‘enables students to think to learn
and contribute to the country’s development’ (NPE, 2016 - 1.4.2).
However, thanks to Information and Communication Technology in particular, and the progress
of Science in general, Universities focus on hard sciences and humanities’ departments are giving
exclusive importance to subjects like genetic engineering and basic engineering. The importance of
quantification to the total detriment of qualitative skills is making intellectual pursuits rather
standardised in favour of learners as cogs-in-the-wheel in educational institutions.
It is well known, however, that learnings in humanities and philosophy can help to overcome
the bankruptcy of intellectual uprightness. Yet policy makers around the globe are narcissistically
hypnotised by quantification in engineering and other branches of science to the detriment of
humanities and faculty of arts. Courses in vogue include computers, genetic engineering, nano
technology and environmental studies. Philosophy, literary studies and fine arts are viewed as
impractical, lost and rather redundant. In fact, they are considered irrelevant to contemporary
societies and supposed to offer only ‘Cinderella service’. The longterm impact of such a view is
nothing short of disaster. As a result, our education and intellectual quotient does not match the
norms of a progressive, emancipated, free society enjoying real liberty and freedom. Today, even
happiness is quantified. It is defined as actual consumption/desired consumption, that is to say there
is actual commodification of the state of human mind.
In fact, the present state of higher education literally contributes, rather blatantly, through the
courses offered and their syllabi, opportunities for commodity fetishism, crony capitalism, wealth

materialism, focus on wealth accumulation and conspicuous consumption leading to prodigal
dispensation and ostensible display of wealth, in lieu of redistribution. As a result, as mentioned by
Dr. J.S. Dhillon, “A sort of simulacrum is being created by the parochial approach to knowledge
consequently, in this ‘culture of simulacrum’, the very dialectics of the real and reality in society
is fast getting problematized. Only an all-inclusive course of study in which philosophy and
literary studies are a major component would help us overcome such a problematic1.” Thus, the
present education is directly or indirectly facilitating complicity and lack of sensitivity to others,
apart from confusion and demoralisation leading to a consequent decadence of the social, economic
and political order.
Plato’s utopian view of education a la Plato’s Republic is reduced literally to the dust and din of
defeat. Plato opined that ‘for the object of education is to teach us to love beauty’. And Keats had
said ‘a thing of beauty is a joy for ever’. Plato’s vision of the implications of a sound system of
education is well articulated as follows: “And once we have given our community a good start,”
I pointed out, “the process will be cumulative. By maintaining a sound system of education, you
produce citizens of good character, and citizens of sound character, with the advantage of
a good education, produce in turn children better than themselves and better able to produce
still better children in their turn, as can be seen with animals.”
Education has to enable learners to emerge as citizens who have adequately imbibed
‘regularity and punctuality, cleanliness, self-control, industriousness and a spirit of
entrepreneurship, sense of duty, desire to serve, responsibility, creativity, sensitivity to greater
equality, respect towards women, care for the elderly, a democratic temper and an obligation to
preserve the environment’ (NPE, 2016 - 3.2.9). This will empower the youth of the nation and
enable them to enact in real life through deployment of their acquired and imbibed attributes, viz.,
‘values awareness, knowledge, and skills’ to evolve a humane society characterised by ‘peace,
harmony, tolerance, secularism and national integration’ in a globalised world (NPE, 2016 - 1.4.2).
India would then have nurtured the internalisation of values and evolution of a society based on
camaraderie between the citizens of our country. It is indeed a sad commentary on presentday
education where no educational institution from India ranks among the world class institutions as
against the rich heritage of ancient India which boasts of being home to the world’s finest
Universities of yesteryears – Taxila and Nalanda. Unfortunately, as the NPE, 2016 says, “India has
not taken its right place in the comity of nations in the field of education” (NPE, 2016 - 1.2.3).
Hence, the focus of our education is “principally on improving the quality of education, and
restoring the credibility of the education system. In an increasingly globalised and digital world
it is imperative for India to significantly change the methods of imparting education, to nurture
and develop the qualities that can lead to a meaningful future – both for the individual and
society.” (NPE, 2016 - 1.2.8).
Thus, the education model for India lies in developing a local indigenous model suited to local
environment, mind-set, values, attitudes and beliefs which calls for, as the NEP says, ‘multi-pronged,
inclusive measures’ (NPE, 2016 - 1.2.9) to address different sections of the needy masses and help
them to be a part of the emerging classes rather than continually being a part of the downtrodden
sections of our society.
1.

Garud D., and others “Higher Education in India – Issues, Innovations, Challenges and Remedies”, p. 55 (See article by
Dr. J.S. Dhillon – Shifting Trends/Future Possibilities: Interrogating the Cultural Artifact Called Higher Education, pp.
45-56)

To quote Swami Vivekananda, “Education is not the amount of information that we put into
your brain and runs riot there, undigested, all your life. We must have life-building, man-making,
character-making assimilation of ideas. If you have assimilated five ideas and made them your
life and character, you have more education than any man who has got by heart a whole
library….. …. If education is identical with information, the libraries are the greatest sages of the
world and encyclopaedia are the greatest Rishis.”
The statement of Swami Vivekananda assumes much greater significance with the advent of
internet and ever expanding digital connectivity. The philosophy of education should follow the
tenets articulated by the repository of knowledge in India since times immemorial – foundation
values, viz., truth (satya), righteous conduct (dharma), peace (shanti), love (prem) and non-violence
(ahimsa). These values should enable learners at all levels and walks of life to imbibe and acquire
requisite competencies which will hold them in good stead to deploy, develop and display their
competitive spirit and winning edge in a multi-cultural, multi-lingual, multi racial and multi-religious
society. The attributes required include, inter alia, peace, tolerance, secularism, diversity in unity and
unity in diversity (social cohesion) and, last but not the least, internalization of values. It is
fascinating to note that in a recent research study using data on countries ranging from Albania to
Zimbabwe, researchers analysed the “relationship between values held by different nations and
their GDPs”. Lack of religion came before economic growth over the course of the 20th century. It is
well known that religion and economic development are inversely correlated. As the research study
says ‘the poorest nations tend to be highly religious’.
“Secularisation precedes economic development”, said Damian Ruck, the study’s lead
researcher at the University of Bristol. “However, secularisation only leads to economic
development when it is accompanied by a greater respect for individual rights.” Again, the
research scholar says, “Tolerance for individual rights actually predicted economic growth even
better than secularisation.” This suggested that tolerance is the ultimate driver of success for a
society, an outcome that makes sense considering its economic benefits. (Research conducted by
Damian Ruck, University of Bristol. See TOI, 21st July, 2018 newsitem “Secular countries are likely to
be wealthier”.)
This is consistent with the views of Hellen Keller who had said, “The highest result of
education is tolerance”.
From the viewpoint of ‘education as development itself rather than means for development’
it can be said in the Indian context that the philosophy of education has to be spelt out, drawing
inspiration from a variety of philosophical thoughts, in terms of a multi-pronged approach to make
learning optimistic, enjoyable, pleasant, practical, positive and above all value-creating process at all
times to individuals and groups and by way of consequence to the human race at large. If we adopt
the said approach to education, we can say that while ‘the past for India was great no doubt the
future will be glorious still.’ (Swami Vivekananda)

“There will be no end to the troubles of States, or of
humanity itself, till philosophers become kings in this world,
or till those we now call kings and rulers really and truly
become philosophers, and political power and philosophy
thus come into the same hands.”
- Plato
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Chapter One

Philosophy of Education

“To teach how to live without certainty, and yet without being paralysed by hesitation, is
perhaps the chief thing that philosophy, in our age, can do for those who study it.”
– Bertrand Russell, The History of Western Philosophy

Philosophy of Education – mapping of the field

Introduction
In recent times, there have been changes both in the concepts of Education and Philosophy of
Education. Philosophy of Education, like its mother discipline (Philosophy) is nurtured on various
branches of knowledge like history of education, sociology et al.Today there has been a paradigm shift
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in the field of the study of Education as well as the study of Philosophy of Education. The focus is
being shifted from ‘Acts and Facts’ as the conception of education has broadened considerably in
recent years. Education is being studied from varied vantage points like its impact on society or vicea-versa. Besides government documents, various other documents are also explored in order to lighten
the dark corners in the fields of Education and also bring unheard voices to the forefront of
Educational discourse. All these strands today are incorporated in Philosophy of Education which is
unfotuanately not yet formally established field in the academic and research circles in India. Through
the present work, attempt is made to look at formal education and formal policies of education from
philosophical point of view.

Philosophy
Philosophy has its origin in man’s sense of wonder and curiosity. This sense of wonder is
expressed in questions like ‘what are things really like?’ ‘What is the true meaning of life?’ ‘Is
reality different from appearance?’ et al.
The questions may be very general or they may be very specific. For example, can there be any
other way of looking at physical things than Newtonian Mechanics? Can technology replace teachers
in the field of education?
So long as man continues to raise such questions and strives to seek rational explanations to
these questions, philosophy continues and it will continue. In the western world, philosophy emerged
from Greek civilization. From the beginning, the Greek philosophy was an intellectual activity.
Philosophy means exercise of intelligence in any realm of life, may be business, practical affairs and
most importantly for our education. To quote Samuel Enoch Stumpf, “The Greek roots of the word
philosophy mean, namely, philo (love) and Sophia (Knowledge or wisdom), hence the love of
knowledge.”1 This definition indicates that having thoughtful and reflective attitude towards life in
general, is philosophy.
However, in a broad sense of the term the scope of philosophy is as wide as human life. And its
spirit is of rationality. For it was not a matter only of seeing or believing but of thinking, and
philosophy meant thinking about basic questions in a mood of genuine and free inquiry.
The Greek word ‘sophia’ is ordinarily translated into English as ‘wisdom’ and the compound
philosophia from which philosophy derives is translated as ‘the love of wisdom’
Herodotus used the verb philosophy in a context in which it means nothing more than the desire
to find out. Which means that, its popular meaning in the English speaking world is love of wisdom.
‘Philosophia’ also originally connotes the love of exercising one’s curiosity and intelligence.
Anything around us, any aspect, any domain of our life about which we genuinely wish to find
out or know through the lens of rationality comes under the scope of philosophy. In other words, if we
wish to make sense or create meaning out of the blocks of experience then it is nothing but
philosophization. Education indeed is one such important domain of our life, which needs to be
understood, time and again in the ever changing context of reality.

1.

Stumpf S E, “Elements of philosophy. An Introduction”, p 1, Ch Introduction
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Meaning of Philosophy in the Indian Context
There is no single term in Sanskrit exactly corresponding to ‘philosophy’ in the modern western
sense. Philosophy is variously denoted as,
The back drop of this empirical study helped me in the construction of new philosophy of


Dar·śana (दशन)



Tat·vaj·ñāna (त व ान)



Vedā7ta (वेदांत)



Anvikshikki et al.

Dr. S. Radhakrishnan very correctly pointed out that since philosophy is a human effort to
comprehend ‘reality’ or ‘life’ and it is a subject that influences race and culture. Each nation has its
own peculiar mentality, its peculiar intellectual bent, and its unique motives which invariably get
reflected in a deep serious activity of thinking about life. This thinking is nothing but philosophy.2
To quote Dr. S. Radhakrishnan,“The mā76uk·ya (मांडु य) Upanishad speaks of B·rah·mavid·yā
(
व ा) or the science of the eternal as the basis of all sciences, Sar·vavid·yāp·rati=·5hā
(सव व ा ित ा). According to Kautilya, “philosophy is like a lamp of all the sciences, the means of
performing all the works and the support of all the duties.”3
However literally, Dar·śana (seeing) is the term generally describing the flourished metaphysical
systems in India. The Advanced Learner’s dictionary of philosophy has given the following definition
of the word Dar·śana - the Sanskrit (सं कृत) term which means ‘knowledge’, ‘vision’, ‘the instrument
of vision’.4 In fact, these definitions coalesce since, in Indian philosophy, an immediate or intuitive
vision of reality is the goal of every system. Philosophy and religious practice thus tend to become
identical.
Yet another important description of philosophy is Vedā7ta (वेदांत),5 which literally means ‘end
of Veda’. The Upanishads forming the concluding portions of the āra7·yaka (आर यक) represent the
height of vedic philosophy. The Upanishads are also known as the Vedā9ta. It symbolically means
end of knowledge (ved-ant) and the beginning of wisdom. Wisdom is different from knowledge and it
is needless to say that wisdom essentially has the dimension of practicality which encompasses
intellectual, psychological and many other dimensions. In other words it encompasses ‘life’.
To put it in a different way, knowledge which is not reflected through behaviour or through
practical situations is supposed to be incomplete knowledge. The aim of Indian philosophy is not only
knowledge i.e. satisfaction of curiosity but it means wisdom which helps to make life better.
Both these definitions of philosophy very clearly bring out the spirit of Indian philosophy, as
reflected in the quotation by Dr. S. Radhakrishnan. The spirit of Indian philosophy is clearly practical.
It is soteriological6 and theological. This soteriological or theological focus is supposed to lead to
spiritual realization or vision of the supra-reality. Philosophy aims at unique individual realization
2.
3.
4.
5.
6.

Radhakrishanan,S, “Indian Philosophy (7th edition vol I)”
Radhakrishanan, S, “Indian Philosophy (7th edition vol I)”, p 23, ch Introduction
“Advanced Learner’s Dictionary of Philosophy compiled and edited by a team of experts”, p 95
“Advanced Learner’s Dictionary of Philosophy compiled and edited by a team of experts”, p 271
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leading obviously to the betterment of life. Realization (may be self-actualization) in this context
refers to religious or mystical experience. 7 This tendency has clearly emanated in the ancient Indian
Philosophy of education as well. Precisely due to this, a very unique description of aims and methods
of education is given in ancient Indian philosophy.

What is Philosophy of Education?
It is needless to say that since the beginning of human civilization education has been extremely
important activity and experience of mankind. It has always occupied central position in all the
cultures across the globe. We do find that in the history of thought and in the history of culture a lot of
serious and deep thinking has been done about education by various thinkers.We may quote Nigel
Blake, Paul Smeyers, Richard Smith, and Paul Standish, to bring about the point.
“Nor must it be forgotten that around the world there have been writers on education whose
significance in their own time and within their own culture was immense, but whom modern
philosophy of education has largely consigned to oblivion.”8
The Vedic seers, Mohammedans, Confucius, may be remembered as examples.
All human societies, past and present have had a keen and practical interest in education. It is
obvious that young ones are born illiterate and totally ignorant of the norms and achievements of the
culture, society, and community to which they belong. However, within a few years these ignorant
children learn culturally appropriate ways of living, which may include reading, writing, other skills et
al. This becomes possible due to the process of education.

Education
We may begin with the description of education given in the article in Philosophy of education
by William K Frankena, in the encyclopaedia.
“The word Education is used sometimes to signify the activity, process, or enterprise of
educating or being educated and sometimes to signify the discipline or field of study taught in
schools of education that concerns itself with this activity, process, or enterprise. As an activity or
process, education may be formal or informal, private or public, individual or social, but it always
consists in cultivating dispositions (abilities, skills, knowledges, beliefs, attitudes, values, and
character traits) by certain methods.”9
This definition emphasizes the individualistic perspective of education. However, according to
many educational thinkers like John Dewey and Mahatma Gandhi the social perspective of
‘Education’ is equally significant. John Dewey, in his classic work ‘Democracy and Education’
puts it in the opening chapter. In its broadest sense, “Education” is the means of “social continuity
of life”. The greatest social significance of education is understood in one way and when a society is
shaken by a crisis, it is often taken as a sign of educational breakdown.
7.
8.
9.

Radhakrishanan, S., “Indian Philosophy (7th edition vol I)”. Dr. S. Radhakrishnan has discussed the soteriological spirit
of Indian philosophy at length in the introductory section.
Blake Nigel, Smeyers Paul, Smith Richard & Standish Paul, “The Blackwell Guide to the Philosophy of Education”, p.1.
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From the above discussion, two main goals behind education as an activity emerge (irrespective
of spatiotemporal considerations). They are:


Preserving, transmitting and enhancing culture:
This was easily done perhaps when human life, human knowledge and necessary skills were
very simple. However, with the advancement of culture the activity of education started
becoming more and more complicated and intricate.



Other higher, spiritual and mystical purpose:
At an individual level the exercise of education was also aimed at higher mystical, spiritual
goals. Vedic education, Zen Buddhist education can be sighted as the best examples of the
above mentioned goals of education.

Metaphors about Education
Great philosophers and visionaries have used beautiful metaphors to explain what education is or
sometimes to explain what education is not. The etymology and definitions no doubt, help us to get the
basic idea about a concept under scrutiny but such allegories, help us to understand and interpret the
concept in a more lively manner. Let us take a few examples in this respect.

Paulo Freire
A great Pedagogist (Paulo Freire), while suggesting a therapeutic remedy for existing
degenerative condition of education system likens existing education with banking concept of
education. He writes, “Narration (with the teacher as narrator) leads the students to memorize
mechanically the narrated content. Worse yet, it turns them into “containers”, into “receptacles” to
be “filled” by the teacher. The more completely she fills the receptacles, the better a teacher she is.
The more meekly the receptacles permit themselves to be filled, the better student they are.”10 This is
the banking concept of education.Contrasting to this, Freire proposes authentic, liberating or problem
posing concept of education. Freire writes, “Authentic liberation – the process of humanization – is
not another deposit to be made in men. Liberation is a praxis: the action and reflection of men and
women upon their world in order to transform it. Those truly committed to the cause of liberation
can accept neither the mechanistic concept of consciousness as an empty vessel to be filled, nor the
use of banking methods of domination (propaganda, slogans - deposits) in the name of
liberation.”11
People, who have been unhappy with the existing conditions of education, in a particular society,
have tried to analyse it and critique it. However, they have also suggested better ways of educating the
society. They have tried to reconstruct the better paths, mostly through their own praxis and
constructed a theory based on guiding concept, on the footing of their praxis.

Michel Oakshott
Michel Oakshott in his famous book titled, ‘Becoming Human’, has created the metaphor of
education as conversation. Education is likened with a continuous conversation with the participation
of various voices. These voices’ actually represent different modes of thought or distinct idoms of
human self-reflexivity and self-understanding. These voices do not refer to individual baggages of
10.
11.

Freire Paulo, Tra. Bergman, Ramos Myra “Pedagogy of the Oppressed”, pp 52, 53. Ch 2.
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beliefs and attitudes but rather they reflect achievements of humanity, its insights in history, science,
technology and art, culture literature, politics and philosophy.
To quote Oakshott, “The proper conversation of the College or University involves a rich
variety of intellectual, imaginative, moral and emotional voices, having ‘some insight into its own
presuppositions’ and each being easily recognized as belonging to the single world of learning
(1989, 96, 126, 134, 126).”12
Oakshott has also used the metaphor of conversation to explain ‘Philosophy’. In the present
project, on ‘Philosophy of Education’, an attempt is made to present a conversation on education,
where voices across the globe and time are seen to participate in a conversation or getting represented
in the discourse.
The following chapters are devoted to the thorough understanding of the concept of education.
The above three examples are cited to draw attention to the diversity, which prevails in the approaches
of great thinkers on education.
It very clearly follows from the above basic description of education, (as a phenomenon and a
process) since education even within the simplest cultures is indispensable in the struggle of mankind.
The only way we can hope ultimately to understand education is to subject it to thorough philosophical
scrutiny. Education has all along been a major concern of humanity. Leaders, parents, teachers all
have interest in the issue of education, which is expressed through philosophization about education,
its aims, methods and constructs.

Domain of Philosophy of Education and its Relation to
Philosophy
There have always been philosophers and thinkers in the past, interested in education. In case of
a few like Gandhi, Plato, and Rousseau, ‘Education’ occupied a central position in their social and
political philosophy. Dewey has gone to the extent of claiming that education is philosophy “in its
most general phase”.
On the similar line, Habermas has developed his theory of formal pragmatics by which he
maintains that it is necessary to reconstruct practical knowledge which is required for being a
knowledgeable social actor in social dynamics. As such philosophy is meant to make a real difference
in the ‘life world’ of people, and no more it remains aloof from the life experiences of people. From
this point of view while doing philosophy of education one has to begin with the actual real issues in
the field of education, issues which are rooted in the context of multiple intimate interactions of people
taking place in the actual educational sphere.
To elaborate further, Gadamer’s concept of horizon helps us to understand this Hermeneutic
concern in a different way. In Gadamer’s view, ‘a horizon’, refers to a range of vision ‘including
everything that can be seen from a particular vantage point’. As such, horizon is an open concept.
Once we accept the concept of vantage point, we can move to have a kaleidoscopic picture of a
particular issue at hand. It can also help us to open vistas of alternative realities in the actual world. In
the context of philosophy of education looking at educational issues from a particular vantage point
and exploring the possibilities to bring about the change, matters a lot, since education is a purely
practical and futuristic activity.
12.

Bennett, John, Art. Liberal learning as conversation, Association of American Colleges and Universities, spring 2001,
vol 87, no 2 , Retrived from: URL= www.aacu.org.liberaleducation/le-sp01/e.sp01 benett.com (qtd. Micheal Oakshott)
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As stated earlier, besides having its own concerns and issues, philosophy considers the
fundamental assumptions of other branches of knowledge. In other words when philosophy turns its
attention to science, we have philosophy of science; when it examines the basic concepts of law, we
have philosophy of law, when it deals with religious beliefs we have philosophy of religion and when
it deals with education, sets out to critique the entire activity of education then we have Philosophy of
education. As such Philosophy of education is essentially a second order of activity. No doubt, it
derives its sources from most fundamental branches of philosophy like epistemology, metaphysics,
ethics, axiology et al. It builds mainly upon the phenomenon of education and therefore can be rightly
described as secondary.
The phenomenon of education has been so intricate and the issues involved are obviously so
numerous, that the contemporary field of Philosophy of education expresses a range of diverse and
often conflicting ways of understanding “What Philosophy of education is”. (As it is observed about
the mother discipline of philosophy) On one hand, we have the analytic tradition, dominating the
English-speaking world; on the other hand, there is the continental tradition of critique and
reinterpretation. The post-modernist way of looking at the things is again very different and difficult
to describe in any one way.
Whatever may be the perplexing tradition in the field, one thing is certain that may be as a parent,
as a student, as a teacher, as a citizen or as an administrator we are all confronted with one or the other
philosophical issue regarding education. That precisely provides the impetus for Philosophy of
education.
Before meeting the complexities of the field, let us study the formal definition of Philosophy of
education.

Definition of Philosophy of Education
As in all other areas of philosophy, what Philosophers of Education do, and should do, is a
matter of ongoing debate – especially among philosophers themselves.
Philosophy of education is a discipline which provides “definitions of complex concepts, of
articulating a personal manifesto or a social group’s shared educational ideals, of adopting the
educational ideals of one of a number of rival schools of thought or ‘isms’, such as empiricism and
rationalism, or, perhaps, of applying the wise reflections of great thinkers, such as Plato or
Rousseau.”13
In the view of P Enslin, Philosophy of Education not only does all what is described above, but
also moves beyond it. It becomes more complex and that is precisely the distinctiveness of Philosophy
of Education. Thus, Philosophy of Education shouldn’t be assumed to be a matter of providing
definitions, studying the ideas of great thinkers, et al. Instead Philosophy of education tries to throw
light on the meaning and aims of education as well as on the range of problems which arise in the field
of education. The philosophical enquiry about educational issues involves analysis of arguments,
identification, probing into presuppositions, assessing the claims, clarifying concepts, deconstructing
and reconstructing metaphors engaging in worthwhile conversation and much more.

13.
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Deciding the Topography of Philosophy of Education
Philosophy of education has been established as a specialized discipline in past few years,
especially in the English speaking world. As its mother discipline ‘philosophy’, it contains inherent
disputes and controversies regarding its functions and methods. One way perhaps to grasp this subject
of Philosophy of education is to delineate it as clearly as possible from other disciplines. In other
words, it is to map the boundaries of the subject.
The article in the Stanford Encyclopaedia of Philosophy gives a speculative exposition of this
issue which may be shortly narrated here, with the intention to grasp the fine nuances of the subject.
The different thinkers and works which are loosely sheltered under the umbrella of Philosophy of
education may not actually earn the title of Philosophy of education. Whereas there may be some
theories from other sciences like Sociology, Psychology may lead originally to contribution to
Philosophy of education.


A Group of Self-Proclaimed Philosophers
They are those who talk or write about any general issues regarding human life, including
education. Sometimes their work is mistaken for works of philosophy of education. Strictly
speaking, such loose commentaries on education (which are sometimes motivated by some
personal or political agenda) are not to be included in the field of Philosophy of education.



People involved in the activity of Education
People who are directly involved in the practical activity of education in some or the other
way or those who have come out with greater thoughts and works in the field. Policy makers
in education general commentator on education fall in this category. However, the right title
for their works would be “Educational Thoughts” rather than “Philosophy of Education”.



Educational Theorist
Educational Theorist and people whose main field of activity is not philosophy. For example,
a theory of learning whose work definitely occurs at Meta level of abstraction. Such theories
can be proved to be of great theoretical as well as practical value in the field of actual
education. But since they do not fall under the formal discipline of Philosophy, they remain
neglected in the field of Philosophy of education. Such theories should be included in
Philosophy of education. For example, Lev Vygotsky’s keys theories of social learning and
B.F. Skinner’s theories of conditioning.



Works by mainstream Philosophers in Education
According to Stanford Encyclopaedia of Philosophy, Philosophy of education (Stanford
article) there is a type of work i.e. traditionally included in Philosophy of education, but
which actually does not deserve to be included. This is simply because its depth of
understanding of main philosophical issues may not be seen in the understanding of
Philosophy of education. The catch according to the author is,“Even great Philosophers do
not always write Philosophy!”14



Historical Educationist and Modern Theorists
There is a large body of work that clearly falls within the more technically defined domain
of Philosophy of Education. For example, the work of Plato, Rousseau, Dewey and other

14.
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20th century philosophers like R.S Peters, Paul Hirst, Israel Scheffer. A mention over here
has to be made of some such philosophers who have not contributed much directly to the
field of Philosophy of Education, but application of their mainstream writings (Philosophy)
can be proved to be of great help in the field of Philosophy of Education.15
A brief description of the origin and expansion of the formal discipline of Philosophy of
education.


Analytical Paradigm
Philosophy of education may be described like the subject of psychology, which has a long
past (sometimes lost to antiquity) but has a very short formal history. Philosophy of
education as a distinct discipline with its own literature, traditions, methods, and problems
did not develop until the 19th century. It developed mainly as a consequence of analytic
philosophy from the mainstream. Dearden, Hirst, Peters have been the strong supporters of
development of philosophy of education during the 20thcentury in the English speaking
world. To quote:
“Those inspiring this phase of Philosophy of education’s development saw themselves as
aiming for the coherent and systematic rationalization of educational beliefs and practices.
And this was achieved by importing the rigor and the supposed ideological neutrality of
linguistic and analytic methods in philosophy proper.”16
R.F Dearden, an eminent figure at this time has given characterization of this period of
transformation and reform. To quote:
“Throughout the 1950’s and in direct response to the developments in general philosophy,
a new conception of Philosophy of education was slowly forming and finding sporadic
expression. But all of this was very far from a state of affairs in which it would become
natural to think of educational studies as divided into various disciplines, of which
Philosophy of education would be one. Yet by 1977, Mary Warnock could
uncontroversially open her book, Schools of thought by saying that “it cannot any longer
be seriously doubted that there is such a thing as the Philosophy of education”.17
(Dearden, 1982, p. 57).
In the same book Mary Warnock further elaborates, “…But there is a crucial area which
must be the province of both theory and philosophy; both should concern themselves with
questions about what should be taught, to whom and with what in mind. And it is part of
my purpose to argue that such questions should be raised and debated by teachers, not
just while they are training, but constantly throughout their careers at school and
University.”18

15.
16.
17.
18.
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In the realm of Ethics, analytic philosophy did not serve any serious purpose. A revived
appeal to Kantian deontological Ethics and traditional Greek ethics helps modern
Philosophy of education to come out with normative or prescriptive ethics and also applied
to philosophy of education.


Building Paradigm
Parallel to analytic Philosophy of education, continental Philosophy of education developed,
which was more strongly rooted in the Hermeneutic philosophical canon. Continental
Philosophy of education was more concerned with practical issue of ‘Child rearing’, the
transition from childhood to adulthood.
It developed around the concept of Buildung, which refers to encultured maturation as a
form of emancipation. The Buildung Paradigm was nurtured on the humanities (Social
Services) like Sociology, Psychology, Anthropology et al. Rudolf Steiner’s work may be
cited in this respect while emphasizing the role of Anthroposophy (Anthropological
Philosophization), “Anthroposophy has no desire to be dogmatic but strives to understand
the world in its true reality the transition from the intellectual to the spiritual soul.”19 On
Steiner’s view the development of the child has to be in harmony with this transition from
intellectual to spiritual. However, the Buildung Paradigm is now being seriously challenged.
The Cultural Pluralism, radical social demands have caused crisis in this paradigm of
Education.



Post Modern Paradigm
With the advent of Post Modern Thinking once again there is a shift in the Paradigm of
Philosophy of education.Lyotard in his writings has levied critisicm against the tendancy of
totalizing theory. To quote Lyotard, “incredulity towards autonomy”. This incredulity
towards totality and autonomy has shifted the focus of Philosophy of education from the two
earlier paradigms. To quote once again:
“Lyotard, characterizes the postmodern by the demise of Grand Narrative and the rise of
small narratives or petits recits (Lyotard, 1984), it is no surprise that theories of
postmodernism have spoken loudly to many educationalists now concerned with issues of
identity and pluralism, including many philosophers. So it is that in the English speaking
World as well as in Continental Europe debates about modernity, legitimacy, and practice
have sprung into new life in Philosophy of education, along with renewed skepticism
about universalism, both in Ethics and Epistemology.”20
The Post-Modernist stream of thought is giving rise to many fundamental issues in the field
of Philosophy of education, a few issues are being renewed and a few are being newly raised.
It has also brought a transformation in research methodology. Today, Philosophy of
Education is struggling all over the Globe, mainly with these post modernistic challenges.

19.
20.
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Philosophy and Philosophy of Education
General Functions of Philosophy
When and why do we philosophize?
We have discussed the etymological meaning of the word philosophy, from the Western as well
as the Indian point of view. This cannot be regarded as the definition of philosophy. However,
unfortunately nothing much concise and illuminating can be said about philosophy with a single
definition, due to its very peculiar nature. To quote Simmel, who wrote near the turn of century:
“Philosophy is its own first problem.”21
His judgment about philosophy is as true now as it was then. As D C Phillips very aptly puts:
“when the ‘what is’ question i.e. directed to a philosopher contains the word philosophy itself,
all hope of receiving a quick, simple and direct answer has to be abandoned, for the philosopher
will suggest that the question cannot be answered until the meaning of ‘philosophy’ has been
clarified.”22
The very fact is that philosophy is as old as mankind and has not only survived but has ever
grown and is growing and expanding even today. In its spirit of scrutiny and analysis, it compares
Kanad and Anaximander to Bertrand Russell and Gandhi. It attempts to analyse and synthesize the
interwoven patterns of times in order to make sense of it as well as in order to solve the intricate
problems of life.
Against this background, let us therefore concentrate on what philosophy does, rather than
entering into the marshy area of the so called concise and precise definition of philosophy.
D.C. Phillips in his article “What is Philosophy of education” from the Sage Handbook on
Philosophy of education has emphasized two meanings or two functions of philosophy.23
They are:

Non-Technical Use of Term ‘Philosophy’
According to this usage of the term anyone who thinks abstractly about an issue or pursuit that is
valued within a society may be called a philosopher. This type of abstract thinking about any issue
which helps us to make sense of a particular issue or ‘life’ in general may be aptly labelled as
philosophy. This type of thinking can be undertaken by any rational human being. Therefore in this
sense each and every thinking individual may be called as a philosopher. As Schopenhauer has
commented that everybody is a born metaphysician and one who refuses to possess any philosophy
has a bad philosophy which he wants to hide.

21.
22.
23.
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The Technical Usage of ‘Philosophy’
This is a more formal sense of the term philosophy and mainly refers to the function of
philosophizing undertaken by philosophers (mainly in the departments but not always be so). However,
it has to be noted here that there are strong differences of opinion between what exactly philosophy
can achieve and what are the standards of judging its value and how they should be decided. In this
technical sense of the term, L. Wittgenstein or A.N. Whitehead are to be regarded as philosophers.
Throughout the history of philosophy, thinkers have pondered over the issue of what exactly
functions of philosophy are. We do find a range of explanations. For example, some may consider,
linguistic analyses and achieving conceptual clarity as the function of philosophy, which occurs at the
second and higher levels of abstractions, in various domains. However, different schools of analyses
exist, like logical positivism, logical empiricism, ordinary language analysis, et al.
On the other hand, there are some thinkers who believe that the main task of philosophy is to see
every experience through the kaleidoscope of society and culture.To quote Theodore Brameld,
“…For Philosophy, as we shall try to show, may be defined as the effort of any culture to
become conscious of itself to face critically and stubbornly its weakness as well as strengths,
failures as well as achievements, vices as well as virtues. Contradicting the common notion that
philosophy at its purest is an aloof discipline unsullied by either the miseries or the joys of everyday
life, we shall develop the thesis that it is the supreme instrument by which, through the ages, man
comes to terms with his own beliefs as he struggles to organize his existence within culture…”
“… This way of depicting philosophy requires a reformulation that as yet is seldom attempted.
In order to symbolize our own approach, we have chosen to adopt from the outset a fairly novel
term ‘culturology’…”24
“…By this we mean here a philosophy of mankind i.e. primarily governed by and exerts
profound influence upon the life of members of a culture.”25
The point to punctuate is, that whatever may be the prescribed task of philosophy (analytic,
interpretative, prescriptive or post-modernistic – meta-narration); what underlies all these is man’s
philosophical appetite; the incessant urge to make sense of life and any experience, or the world
around us. Time and again people have quoted Socrates, “the life unexamined is not worth living…”
As long as man has this unique need of philosophizing, it will continue to live and grow, as this urge
will be applied to various domains of experience.

Hermeneutic Tradition of Philosophy
John Passmore, in his article on Philosophy, from the encyclopaedia of philosophy, has described
the general domain of philosophy. In the article, he distinguishes between typical platonic tradition of
philosophy, and other Hermeneutic tradition of philosophy. According to the Platonic tradition the
conception of philosophy is that which satisfies the following criteria –

24.
25.
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On Plato’s view, philosophical knowledge is that which can stand the test of critical discussion.
Secondly, philosophy uses its own peculiar method to arrive at knowledge, and i.e. the method of
‘Dialectic’. Plato holds that a philosopher can be directly connected with ‘Reality’ the world which is
categorically distinct from the world of ever-changing appearances. Moreover, in order to apprehend
the true nature of ‘Reality’, we need to understand what is the ideal, towards which nature is
approximating.
To quote Passmore in this respect, “In the Phaedo (98-99), Plato suggests that the Ionian
cosmologists did not possess philosophical wisdom, precisely because they had no understanding of
purposes. They couldn’t explain why, for example, Socrates did not run away from prison to
understand Socrates’ behaviour they would have had to take account of Socrates ideals, as distinct
from the structure of Socrates, body.”26 Thus on the basis of the knowledge of ideals, a philosopher
knows how a man ought to behave and lead his/her life.
However, besides this rational critical tradition, yet another tradition prevails in philosophy,
represented by continental philosophers like Heidegger, Hussrel, Gadamer, Habermas and many more.
There is obvious disparity between the two traditions. Even though the two stands are incorporated in
their thinking by a few philosophers. Today Hermeneutic tradition is a live throbbing activity in the
field of philosophy. The present project undertaken, also follows the path of Hermeneutic
understanding. It is necessary at this juncture to briefly describe the core of Hermeneutics as a
philosophy and as a philosophical method.

Hermeneutics
The term hermeneutics basically refers to an art and a system of understanding and interpretation
of linguistic and other (non-linguistic) expressions of man. As a system of interpretation, the
Hermeneutic tradition is to be traced from Platonic time. To quote from Stanford Encyclopaedia
internet version, - (An article on Hermeneutics) “Plato used the term Hermeneutics in a number of
dialogues, contrasting hermeneutic knowledge to that of Sophia. Religious knowledge is a
knowledge of what has been revealed or said and doesn’t like Sophia, knowledge of the truth value
of the utterance.”27
Though Plato contrasted hermeneutic knowledge with Sophia, the spirit of hermeneutic is to be
discerned in many philosophers. After Plato, Vicco (1725), put forth a case in defense of hermeneutic
knowledge. He argued that human thinking is invariably deeply rooted in a given cultural frame of
reference. This frame of reference is historically evolved and is closely related to ordinary language.
The language growing from the levels of rudimentary expressions to fables, myths and gradually
reaches the level of theoretical abstraction, technical vocabulary. On Vicco’s view, to understand
oneself is to understand this lineage of one’s intellectual horizon.
Schleiermacher’s, views are also worth noting in this respect. To quote from the Stanford
Encyclopaedia, “understanding others involves openness towards the fact that what seems rational,
true or coherent may cover something deeply unfamiliar. This openness is only possible in so far as
we systematically scrutinize our own hermeneutic prejudices.”28

26.
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Dilthey espoused the constructs of ‘Erlebnis’ (lived experience) and ‘Verstehen’
(understanding). With the help of these constructs, he tried to free the methodology of natural sciences.
In other words, Dilthey focused more on hermeneutics as a philosophical method, rather than the
philosophy. He maintained that the lived experience is ultimately the psychological substance of all
experiences. This basic psychological substance is later on expressed and conceptualized in
understanding.
Martin Heidegger is credited rightly for transforming the system of hermeneutics and giving it an
ontological turn. To quote, “In Heidegger’s view Hermeneutics isn’t a matter of understanding
linguistic communication. Nor it is about providing a methodological basis for human science. As
far as Heidegger is concerned Hermeneutics is ontology; it is about the most fundamental
conditions of man’s being in the world.”29
However, it is evident enough from the earlier discussion that earlier philosophers in a way
supported Heidegger to take the ontological turn. On Heidegger’s view, the typical rational model of
natural sciences forgets the most basic, pre-scientific dimension of our being in the world. To explore
this pre-scientific dimension of our experience is the purpose of hermeneutics. As such Hermeneutics
is not one type of philosophy (like many other possibilities) but it is the ‘factity’.
With the help of the construct of ‘Understanding’, ‘Interpretation’, and ‘Assertion’,
Heidegger propounds how the hermeneutic circle of meaning is created. The world is disclosed to us
and with it the truth is disclosed to us. This disclosure is much more fundamental than the typical ‘S is
P’ proposition form.
Heidegger’s hermeneutics is taken ahead by his successor like Gadamer, Habermas and Ricoeur
who represent ontological, critical and post-structural synthesizing strands of hermeneutics
respectively.
Richard Rorty has been one of the most enthusiastic champions of the view of philosophy as
hermeneutics. He has articulated his conversational, non representationist, anti-rational,
methodological view of philosophy. To quote him,
“The holistic, anti foundationalist, pragmatist treatments of knowledge and meaning which
we find in Dewey, Wittgenstein, Quine, Sellaars and Davidson are almost equally offensive to
many philosophers, precisely because they abandoned the quest for commensuration and thus
are relativist.”(16)
He further states, “Hermeneutics sees the relations between various discourses as those of
strands in a possible conversation, a conversation which pre supposes no disciplinary matrix which
unites the speakers, but where the hope of agreement is never lost, so long as the conversation lasts.
This hope is not a hope for the discovery of antecedently existing common ground, but simply hope
for agreement, or, at least, exciting and fruitful disagreement.”30
Thus in Rorty’s view, for hermeneutics, inquiry is same as routine conversation. Furthermore
Rorty gives another metaphor about life. According to him life is, or ought to be viewed, as “A web of
relations to be rewoven, a web which time lengthens everyday.”

29.
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There is always more to be woven; the quilt, the carpet, are forever incomplete. Rorty gives
Oakshott’s example while likening philosophy with conversation. In his seminal book, ‘Experience
and its Modes’, Oakshott espoused that human experience is usually modal, in nature. It means that
we always have a governing stand point about the world (either theoretical or practical). There are
varied theoretical perspectives chosen to know the world or to understand the world like History,
Politics, and Science et al. They all represent distinct modes of experience. Initially Rorty maintained
that philosophy is not having any modal interest. He viewed philosophy as seeing the world ‘under
the aspect of eternity’, free from any modality or pre supposition. However at the latter stage of his
career, Oakshott introduced and accepted a pluralistic notion of modes of experiences. He equated
philosophy, with just one ‘voice’ amongst others. At the same time he emphasized critiquing, selfreflexive and self-scrutinizing nature of philosophy.
Rorty has well elaborated on this allegory, of philosophy as a conversation. He distinguishes
between the notion of knowledge as accurate representation (typical traditional paradigm of natural
science) and the notion of knowledge as interpretation. In this context, he observes, “This notion of
interpretation suggests that coming to understand is more like getting acquainted with a person
than like following a demonstration. In both cases, we play back and forth between guesses about
the point of the whole situation, until gradually we feel at ease with what was hitherto strange. The
notion of culture as conversation rather of culture as a structure erected upon foundations fits well
with this hermeneutical notion of knowledge.”31
Being the mother discipline of philosophy of education, philosophy and the general climate in
philosophy is percolated in the discipline of philosophy of education. Many philosophers are drawn
towards hermeneutic way of doing philosophy of education. However, this is not to suggest that other
paradigms like, traditional epistemological or axiological paradigms are not making room in
philosophy of education. The present project has also taken after the hermeneutic way of philosophy.
This takes us to the discussion of the idea of philosophical method.
The idea of philosophical method has undergone many changes. ‘Philosophical method’, by
itself is one of the most fundamental and serious issues in philosophy. Conducive to their idea of
philosophy, philosophers have time and again developed their own peculiar methods. To name a few for Plato and Hegel, it was dialectic but the meaning of dialectic was different for them. Bergson
thought intuition is the right philosophical method. Positivists with Mortiz Schlick believed that
clarification and analysis alone entitle to be the methods of philosophy. Hume believed that
philosophy should follow the path of natural science and experimental enquiry while Spinoza
maintained geometrical method is the only true philosophical method. Descartes has invested a lot in
his method of doubt and cleansing the room of philosophy. For Hussrel, phenomenological description
yields meaning and knowledge. As J. Passmore rightly comments,
“The diversity of these opinions would strongly suggest that to define philosophy in terms of
any particular method is to take sides in philosophical disputes.”32
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Philosophy of Education as an Activity: Functions of
Philosophy of Education
The most practical approach to get the feel of a field, (especially like philosophy which is full of
disputes and controversies) is to take a look at the activities actually happening in the field. To know
what philosophy of education is, we should know what Philosophy of education actually does. The
notion of ‘process philosophy’ explains this approach about philosophy as an activity. This notion is
discussed in detail in the chapter of Research methodology.

Analytical Function of Philosophy of Education
Throughout the history of philosophy, there has always been present the crucial analytic spirit.
Many educational thinkers in the past and present do adhere to this tradition. Analytic function of
philosophy mainly consists in clarification of central concepts, assessment of validity of the
philosophical arguments and exposing the hidden assumptions in a theory, for example, in the past,
Plato indulged in clear exposition of the concepts like ‘teaching’, ‘learning’, ‘equality’ and ‘justice’.
The contemporary philosophers of education are equally interested in the analysis of the same crucial
concepts.
This function of philosophy of education may be brought out clearly with quotation of Hirst, who
has almost equated Philosophy of education with Analytic tradition.
“Philosophy….is above all concerned with clarification of the concepts & propositions
through which our experiences & activities are intelligible – it is interested in answering questions
about the meaning of terms & expressions….As I regard it, philosophy… is not the pursuit of moral
knowledge…it is rather…. primarily an analytic pursuit…Philosophy, as I see it, is a second order
area of knowledge….Philosophical questions are not about, say, particular facts, or moral
judgments but about what we mean by moral judgments.”33 (Hirst, 1974 – 1-2)
R.S Peter’s work on ‘Aims of Education’ can be stated as the example of Analytic function of
Philosophy of Education.

Analytical Philosophy as a Meta Activity:
Analysis in philosophy essentially involves rising at the Meta level or higher level of abstraction,
to get a better view of a particular phenomenon. D.C Phillips describes the two levels as:
(a) ‘Level one’ or ‘object level’ discourse.
(b) ‘Level two’ – Meta level of abstraction which consists in raising Meta questions about the
object level of domain they are studying.
For example, a scientist may rise above the phenomena of science and may raise questions like –
while studying the physical phenomena what are the assumptions to be considered regarding space and
time?
Similarly, Benjamin Bloom and his co-workers developed their Taxonomy of Educational
Objectives, in the cognitive domain they were attempting consciously to clarify the concept of
‘knowledge’. So they did raise the questions at Meta level regarding teaching and knowledge.
33.
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To further elaborate the point, D.C Phillips has taken the example of B.F. Skinner’s insights
about human behaviour. He shows how Skinner was doing Meta Psychology as well as he was doing
analytic philosophy.
The main tools used to accomplish the function are logic, linguistics, polemic analysis, and
abstraction.34

Prescriptive or Normative Function of Philosophy of Education
Normative function as the name suggests tries to establish certain norms or prescribes certain
theories. Normative philosophies or theories of education may make use of analytic works or factual
inquiries about human beings, and on the basis of this, they propound views about what education
should be, what forms it should take. Needless to say, such normative theories of education is implied
in every instance of educational endeavour.
In the views of thinkers like D.C Phillip, only analytic philosophy does not do full justice to the
range of activities which historically have been included under the fabric of philosophy of education.
The whole range of educational philosophies (e.g. Aristotle, Tagore, Swami Vivekananda, et al.)
precisely perform the normative function of philosophy – stating what is the preferred way of thinking
about education, what is the preferred way of actually conducting education.
Though the impact of analytic function of philosophy was tremendous in the earlier part of the
20th century, it is often ill served to the moral purpose.
Criticisms of Analytic functions and Analytic Philosophy of education were spelled out soon by
thinkers who systematically critiqued it.
Terrence McLaughlin, in his book “Criticisms of Analytic Philosophy of education”, writes –
“included inter alia: that it aspired to a spurious value-neutrality…was uncritical about its
own values and assumptions…..espoused….an untenable rationalism….was inherently
conservative….read too much into what can legitimately be derived from a mere analysis of
concepts….illicitly claimed a universal significance and value for certain ideals and values
independent of all cultural and social contexts…and was of little use in relation to the
determination of educational policy and practice.” (McLaughlin, 200: 446)35
Renewed interest in the socio-cultural and moral paradigm was developed in the continental
philosophy of education. Two most significant writers who staunchly believed in the prescriptive role
of philosophy and exerted incalculable influence on postmodern philosophy of education were:
(A) Alistderil MacIntyre
In his book ‘After Virtue’ (1981), MacIntyre launched a devastating attack on the
separation of reason from morality. He pursued his own project of reintegrating reason and
morality by reviving the pre-modern Aristotelian Philosophical tradition.
This has led philosophers of education who have been influenced by MacIntyre’s writings to
deploy Aristotelian categories and concepts to explore a number of educational themes,
example, philosophical analysis of the nature of education as a ‘practice’, (Carr4987; Dunn,
1993)
34.
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(B) Richard Rorty
The other post analytic philosopher who exerted tremendous influence on the Philosophy of
education (as far as prescriptive role of philosophy of education is concerned) is Richard
Rorty. In his book, ‘Philosophy and the Mirror of Nature’ (1979), he critically
deconstructed modern forms of philosophy including Analytic Philosophy and advocated
instead a ‘conversational’ style of philosophy in which the modern pre-occupation with
knowledge, rationality and truth are replaced by a more postmodern concern for
understanding and edification. Rorty sometimes calls this style of philosophizing
‘hermeneutics’ but he more often describes it as a late 20th century expression of the early
20th century pragmatist tradition.
In articulating and defining his views of philosophy, Rorty draws heavily on the writings of
John Dewey who he refers to as “my principle philosophical hero” (Rorty, 1999 xii). In this
respect Rorty comments that, within the philosophy of education, this has not only
encouraged a re-appraisal of the prominence and vantage ground of the pragmatist tradition,
but it has also aroused a fresh interest in John Dewey’s philosophical account of the role of
education in a democratic society and its relevance for any philosophical assessment of
contemporary educational policies and practices.

Critique Function of Philosophy of Education
A genuine critical evaluation of most fundamental issues of philosophy and more specifically
over here, philosophy of education, is the described role of philosophy of education. It is the most
urgent function of philosophy of education. The focus here is not the type of activity (metaphysical,
normative, et al.) or the level (i.e. object level vs. Meta-level), but the focus is on most fundamental
issues of morality, values, knowledge, beauty, et al. exerting impact on education, and education in
turn exerting influence on what Habermas calls as ‘Life World’.
Though critiquing involves some kind of analysis, it shouldn’t be equated with analysis.
Critiquing involves, in modern context, deconstruction or reconstruction. It may also involve
scrutinizing a particular domain or concept from meta-level. This may be explained with the example
of Lyotard’s analysis.
Educational practice itself has come under extreme pressure from a new managerialism. In
Lyotard’s analysis, the aim of managerialism is to maximize the ‘performativity’ of the economic
system. This new so called educational pragmatism magnated by globalization seems to be drying out
the practice of normative interest and reasonableness. The traditions that have long mediated teaching
and learning are currently threatened by managerial paradigm, which essentially operates within a
taken for granted worldview rooted in economic crisis.
We do come across serious critiquing of this managerial paradigm given by various philosophers
of education.
As a result of such serious critique thinkers have realized (the Blackwell Guide Volume as well
emphatically states it)
“The autonomy of education as a practice itself needs protection: A protection, whose aims
and understanding is in turn theorizing. Theory is required, in this instance, not as legitimation for
principles and actions but as a form of deeper reflection on the nature and implications of the way
educational enterprise is conducted.”
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“The new managerialism is characterized as much as anything by its vocabulary, style, and
use of documentation, in its discourse and its archives. So a philosophical interest in discourse and
dialogue and ways of theorizing them begin to seem as important in resistance to managerialism as
it is for theorists of practice.”
“If the subject is ineluctably caught in the play of knowledge and power, it is still well worth
asking, “What knowledge, which powers?”36
Thus we see critiquing as such may involve not only analysis but establishing interpretative
depths and subtleties of education as a play of texts, discourses and readers.
Thus philosophy is seen in a very new light according to this function, especially in the light of
post-modernist thinking, the postmodern critical theorists like post structuralists, deconstructionists,
hermeneutists and phenomenologists, et al. (such as Heidegger, Foucaultt, Lyotard, Derrida, Habermas,
Gardner, Levinas, et al.) in some or the other way have rejected the search for foundations and the
‘search for universality’ as mistaken. And once the philosophical battle over the basic foundation is
given up, the deeper conversation of thinkers begin. How philosophy should be worked upon and
written takes on a new international resonance (This has led to internationalization of Philosophy of
education in the past few years.)
This spirit of postmodern critical philosophy may be very well brought about with the help of a
quotation:
“The domain of education is vast, the issues it raises are almost overwhelmingly numerous
and are of great complexity, and the social significance of the field is second to none. These
features make the phenomena and problems of education of great interest to a wide range of
socially – concerned intellectuals, who bring with them their own favoured conceptual
frameworks – concepts, theories and ideologies, methods of analysis….”37
Philosophers of education have time and again emphasized on the moral and axiological
dimension of education. In the same spirit while mapping what is philosophy of education Maxine
Greene writes, “Our problem in many places is still of reconciling experiences of connectedness,
embededness, caring, and obligation with the desire some of us nurture for regulatory norms of
some sort – again, for an incarnation of principles that presumably define our democracy, we have
not yet found a place for the feminist ethic founded in “caring” in the spheres of power and public
policies (Noddings 1984).”38
The three main functions stated above, (mainly described by D.C.Phillips, overall accepted in
philosophy of education today) emphatically bring about the exact role of philosophy of education.
Moreover it should be well kept in mind that these functions are neither exclusive nor hierarchical in
any sort of priority criteria. In fact a good philosopher indulges in all the three functions of philosophy:
-Analytic, Prescriptive and Critical.
These three functions are essentially complementary. To quote D.C. Phillips,
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“With only slight hyperbole it might be said that the philosopher is like a hunter, who - armed
with a variety of skills - refuses to be fenced in by arbitrary boundaries, but roams at will, seeking
challenging game wherever the spoor may lead!”39
To illustrate, how all the three paradigms correspond to three functions of philosophy and
philosophy of education can very well be seen in a classic article titled- ‘Education as a moral
practice’, authored by Richard Pring.
In this article with the help of the analysis of concepts like justice, fairness, rationality, and
morality, Pring creates a grand narrative of teaching as a moral practice. He arrives at this by
critiquing the managerial paradigms of education.
With the help of real life heart touching examples of teaching, in a very subtle way, Pring
prescribes education as a moral practice. The two examples help us to understand the integrity of ends
and means as well as to see morality in a quite non-conventional manner. Pring states that education
means:
(i) Helping youngsters to make sense of the reality of the external world in which they are
dwelling and indulging. This ‘making sense’ may get expression through the language of
art or philosophy of education. He cites the philosophy of education of a child.
(ii) Education means helping youngsters to genuinely participate in the conversation of
generations through humanities.
In both the examples R. Pring exposits how teaching consists in helping youngsters to develop a
serious and authentic moral response towards the reality around. Eliciting such type of moral response
obviously is based on deliberation, reflection and reconciliation.
After citing the examples with pure analysis Pring shows how teaching automatically gets a
moral dimension, since teaching means helping young people to learn those things which are
recognized to be worthwhile, in a given cultural set-up.
The impoverished nature of teaching in the paradigm of quality circle and performativity is
polemically criticized by him.
The article ends with a small letter, which we may quote at this juncture. Through this letter the
message becomes crystal clear.
Richard Pring met the author of this letter when he was advised to visit a school in outer Boston.
The purpose of the visit was the re-appraisal of the moral practice of teaching and this in turn required
a re-appraisal of the moral ethos of the school.…the Principal, who was separated from her mother and
twin sister at the age of 17. It runs as follows:
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“Dear Teacher,
I am a survivor of a concentration camp. My eyes saw what
no man should witness:
Gas chambers built by learned engineers.
Children poisoned by educated physicians.
Infants killed by trained nurses.
Women and babies shot and burned by high-school and
college graduates.
So, I am suspicious of education.
My request is: Help your students become human.
Your efforts must never produce learned monsters, skilled
psychopaths, educated Eichmans.

“Reading, writing, arithmetic are important only if they serve to make our children more
human.”40
In conclusion, Pring states clearly that the above analysis, critique and narrative clearly bring
about why teaching should be regarded as a moral practice.
So we say the article is one of the classic examples of post modernistic philosophy of education
in which analytical, critical and prescriptive perspectives are artistically synchronized by Richard
Pring. Similar example of Martha Nussbaum’s article is included in further discussion.

Why Philosophy of Education?
From the above pages it becomes very obvious that the field of education is vast. The issues and
concerns it raises are almost overwhelmingly numerous and greatly complex. Moreover, the social and
cultural significance of the domain of education is second to none. Precisely due to this socially
concerned intellectuals have shown a great interest in this field. This interest is expressed through:


Building of:
 conceptual framework
 theories
 ideologies
 methods of analysis, et al.
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